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The tragedy of the V ictorian bush fires is heartbreaking. It's unbelievable that some 2 0 0  people 
have been killed, thousands o f homes and businesses destroyed and hundreds o f thousands 
o f animals burnt alive or suffering slow deaths from burns, dehydration and loss o f habitat.
Some o f the dead and injured are our families, friends and colleagues and the children in our 
schools and early childhood centres. The deaths and destruction have touched us all in some w ay 
-  some more personally than others.
Families, hom es and  lives have been 
destroyed ; schools and  e a r ly  ch ild h o o d  
centres have been  o b lite ra te d . It is 
a  tra g e d y  o f u n im a g in a b le  p ropo rtions .
The e a r ly  ch ildhood com m unity extends  
its deepest sym pathy to all w ho  have  
been affected  by the fires -  w hether  
directly  o r indirectly.
Hopefully, there'll be  a bipartisan app roach  
to the bushfire relief and  reconstruction 
effort. As in other disasters, educators have 
an im portant role to p la y  in reassuring 
children and supporting families. A t the 
same time, as some o f the d e a d  and injured 
are our co lleagues, friends and families, 
w e  too  must take time to grieve.
The long term issues relating to build ing 
codes, land clearing, residential p lanning 
and em ergency response strategies will 
im pact on all involved in m anaging schools 
and ea rly  ch ildhood  centres. Fortunately, 
perhaps, the fires struck on a weekend, 
when schools and  ea rly  ch ildhood centres 
w e re  empty, so our em ergency response 
plans w eren 't needed. M a y b e  though, less 
lives w o u ld  have been lost if parents w ere  
at w o rk  and  children in schools. W e  will 
never know.
Specu la tion  aside, it is tim ely to revise 
em ergency and  evacuation  plans and 
fire a le rt procedures and  be  c le a r a b ou t 
processes fo r con tacting  fam ilies in 
em ergency situations.
O n  the national ea rly  ch ildhood front, p lans are w e ll in train for universal preschool fo r all 
four yea r olds and stronger quality assurance procedures fo r early ch ildhood centres. There 
have been increased enrolments in most courses preparing  p eop le  to w o rk  in the early  
ch ildhood  sector, he lped no doub t by VET course fee reductions and waivers, and  a lso by 
the genera lly  positive v iew  o f early  ch ildhood education and  its value to the community. .
N e v e r has e a r ly  childhood education been so much in the news. As Parliam entary  
Secretary  fo r Early Childhood M a x in e  M cK ew  said recently, 'W e  recognise that 
those Australians w ho  pursue a  career in child care  and e a rly  ch ildhood education  
p la y  a critical role in the im portant e a r ly  years  o f A ustralian  children.'
Q u a lifie d  e a rly  ch ild h o o d  educators p la y  a key role in p rov id ing  qua lity  learn ing 
opportun ities  fo r young children. In itiatives to support more practitioners to ga in 
qua lifica tions he lp ensure that all our children have the best possib le  start in life.
O ther early  ch ildhood w orkfo rce  strategy initiatives that are beginning to make a  difference 
include an add itiona l 1 ,500  university places for early  ch ildhood teachers and  significant 
reductions in the HECS-HELP debts o f early ch ildhood teachers w h o  choose to w ork  in 
d isadvantaged areas, regional and  remote areas o r Indigenous communities.
Continuing w ith the quality improvement theme introduced by guest w riter M a x in e  M cK ew , 
this issue o f Every C h ild  highlights w ays o f im proving and strengthening our learning and 
developm enta l program s fo r young children -  in both a practica l and  a  po licy  sense.
Artic les by Judy Radich on children's behaviour, A lm a Fleet on advocacy , A lison Evans 
on e n g a g in g  communities, and  M a rg ie  M a h e r on cultura lly relevant maths m ateria ls all 
support the idea  that d a y  to d a y  actions have both short term im pacts on p ractice  as w e ll 
as longe r term im pacts on overall program  quality.
But im provements will only come by bringing everything together -  quality educators  
make quality programs. They go hand in hand in optimising experiences and  
outcomes for young children w herever they are located. C learly, the biggest quality  
challenges are in developing w orkforce capacities, because without a qualified and  
com petent w orkforce there is little chance o f im proved outcomes for children. Strong  
foundations in the early  years set the scene for later social and academ ic successes.
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